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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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WJEC GCE AS ENGLISH LANGUAGE AND LITERATURE - UNIT 2 
 


SUMMER 2017 MARK SCHEME 
 


UNIT 2 - DRAMA AND NON-LITERARY TEXTS 
 
 


Section A: Post 1900 drama 
 


Mark Allocation 
 


 AO1 AO2 AO3 
Part (i) 5 marks 20 marks  
Part (ii) 10 marks 10 marks 15 marks 


 
The indicative content, reference to relevant terms and contextual factors are suggested approaches 
rather than an exhaustive list. Do not expect to see all of the points below. It is possible that 
candidates may select entirely different approaches. We should keep an open mind and reward valid, 
well-supported ideas which demonstrate independent thinking. 
 
Candidates may choose to discuss stylistic features and parts of the novels which do not appear in 
the mark scheme. Reward all valid points. 
 
Each question is in two parts. In both parts, candidates are required to: 
• Use integrated literary and linguistic approaches as relevant 
• Consider the impact of analysis and meaning 
 
In addition, in part (ii) questions, candidates are required to consider the context of the texts, both of 
when they were produced and received. 
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2. (i)  Re-read Scene 11, page 104 from “MATRON: Hello, Blanche.” to page 107 
“BLANCHE: I have always depended on the kindness of strangers." Using 
integrated linguistic and literary approaches, discuss how Williams presents 
dramatic tension in this extract.   [25] 


 
AO1 Candidates should use accurate coherent expression and apply relevant 


literary and linguistic approaches, using appropriate terminology. 
 
Literary and linguistic features that may be explored in the extract include, 
but are not limited to: 
• simile in stage direction at start 
• modifier ‘threatening’ 
• dashes to punctuate Blanche’s speech 
• imperative sentence mood from Matron 
• metaphor ‘old empty perfume bottles’ 
• dynamic verbs ‘seizes’ ‘tearing’ in stage directions to describe Stanley 
• Stella’s frantic interrogatives 
• repetition of possessive determiner and noun ‘my sister’ 
• noun phrase ‘the only thing’ 
• infinitive verb ‘to avoid’  
• stage directions ‘wildly’ ‘pushes’ ‘lunges’ ‘strikes’ 
• implication behind the noun ‘Jacket’ 
• verb ‘depended’ and abstract noun ‘kindness’. 
 


AO2 Candidates should discuss how dramatic tension is presented, selecting 
relevant supporting evidence to show how Williams’ use of language 
conveys meaning. 
 
Look for and reward all valid interpretations. These might include: 
• the very tense and emotional atmosphere as Blanche is committed 
• initially calm scene which develops in anxiety and violence before 


returning to a calm atmosphere 
• panic and fear in Blanche 
• Stanley's anger and frustration  
• his attempts to help in having her taken away 
• Stella’s desperate pleas and regret 
• her confusion over her decision 
• Eunice acts as comforter and voice of reason 
• physical violence between Stanley and Mitch 
• the fight creates extreme tension  
• uncertainty over whether Blanche will need restraining 
• her acquiescence at the end of the scene. 
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 (ii)   Discuss how Williams presents different attitudes towards madness in at least 


two other episodes from A Streetcar Named Desire.   [35] 
 


AO1 Reward accurate coherent expression and clear organisation. Candidates 
should select relevant material, to show how madness is presented 
elsewhere and use literary and linguistic approaches to show what effects 
are achieved. 
 


AO2 • Look for relevant textual support with some reference to how literary 
and linguistic techniques are used to present madness throughout the 
play. Most responses may focus on Blanche. Look for and reward all 
valid interpretations. These might include: 


• factors which affect her include her husband’s suicide; the deaths at 
Belle Reve 


• leads her into promiscuity, alcoholism and her fantasy world as a way 
of dealing with her life 


• her loneliness and strained relationship with Stella 
• Blanche’s long baths as a way of cleansing herself from guilt 
• Blanche’s retreat into her own private fantasies help shield her from 


the harsh realities of her existence 
• importance of the Polka music whenever she thinks of her husband 
• she cannot cope with the intrusion of harsh reality in the fantasy world 


of her mind 
• factors at Elysian Fields contribute further to her madness 
• Mitch rejects her 
• Stanley rapes her 
• complete retreat into her fantasy world. 
 


AO3 Look for and reward all valid and relevant contextual comments. 
 
Candidates may comment on some of the following: 
• concepts of loss 
• ideas of identity and roles within society 
• America post-WWII 
• gender struggles—stereotypes of women in 1940s America 
• psychological concerns 
• candidates may make reference to Williams’ own struggles with his 


sister Rose’s behaviour, her committal and the effect this had on him. 
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10. (i)   Re-read Act 2 Scene 1 from page 70 “EVA.  Thank you for helping.” to page 71 
“LIL.  Just make sure no one diddles you.”  Using integrated linguistic and 
literary approaches, discuss how Samuels presents the relationship between 
Eva and Lil in this extract. [25] 


 
AO1 Candidates should use accurate coherent expression and apply relevant 


literary and linguistic approaches, using appropriate terminology.  
 
Literary and linguistic features that may be explored in the extract 
include, but are not limited to: 
• noun phrase ‘your own hem’ 
• stative verb ‘know’ 
• infinitive ‘to learn’ 
• minor sentences 
• imperative from Lil 
• noun ‘keepsake’ 
• demonstrative pronoun ‘Those’ 
• possessive pronoun ‘mine’ 
• reflexive pronouns ‘yourself’ ‘myself’ 
• repetition of adverb ‘still’ from Lil 
• noun phrase ‘this godforsaken world’ 
• colloquial verb ‘diddles’. 
 


AO2 Candidates should discuss how Samuels presents the relationship 
between EVA and LIL, selecting relevant supporting evidence to show 
how Samuels’ use of language conveys this. Look for and reward all 
valid interpretations.  
 
These might include: 
• clear love and affection between them 
• Lil seen as a teacher and a mother 
• Eva represented as demonstrating youthful inquisition 
• she seems to embrace change and is unsentimental  
• Lil is far more superstitious and protective 
• Lil wants to maintain hope for finding Eva’s mother 
• whereas Eva appears more realistic/practical 
• she is also presented as being proud and wanting to support herself. 
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 (ii)   Explore how Samuels presents various attitudes towards change in different 


time periods in at least two other episodes from Kindertransport.  [35] 
 


AO1 Reward accurate coherent expression and clear organisation. 
Candidates should select relevant material, to show where change 
is discussed elsewhere and use literary and linguistic approaches to 
show what effects are achieved. 
 


AO2 Look for relevant textual support with some reference to how literary 
and linguistic techniques are used to convey ideas about change. 
Look for and reward all valid interpretations.  
 
These might include: 
• most responses will focus on issues relating to the war, which 


have effects for both time periods in the play 
• evacuation of German Jews and the evacuation of children in 


the UK 
• changes in family situations and home life 
• changes in language; adapting to new situations 
• Eva's journey to becoming Evelyn – shedding her German 


Jewish identity and the internal conflict she undergoes 
• change in attitudes towards role of daughter – Faith and Eva 
• Helga’s response to the change she finds in her daughter 
• Samuels draws on the stories of Kindertransport survivors who 


were angry at not being allowed to stay and die with their 
parents 


• Evelyn’s problems with change as an adult, e.g. her inability to 
deal with authority figures; her coldness to Faith; her desire to 
keep Faith her 'little girl forever'. 


 
AO3 Look for and reward all valid and relevant contextual comments. 


 
Candidates may comment on some of the following: 
• issues of identity 
• concerns regarding evacuation and the war 
• lack of security 
• ideas of trying to establish a sense of ‘home’ or ‘place’ 
• separation anxiety 
• mother/daughter relationships in different time periods. 
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Assessment Grid for Unit 2 Section A part (i) 


Band AO1 
Apply concepts and methods from integrated linguistic and literary study as 
appropriate, using associated terminology and coherent written expression  


 
5 marks 


AO2 
Analyse ways in which meanings are shaped in texts 


 
 


20 marks 
5 5 marks 


• thorough knowledge, understanding and insights gained from integrated study 
• confident application of concepts and methods when discussing their own writing 
• accurate and sensitive use of  terminology  
• confident expression and skilful organisation 


17-20 marks 
• perceptive analysis of how language choices, form and structure affect meaning 
• mature reading of texts  
• confident understanding of and appreciation of writers’ techniques 


4 4 marks 
• sound evidence of integrated study 
• purposefully identifies a range of terminology  
• purposefully applies some relevant key concepts and methods 
• controlled expression and  effective organisation 


13-16 marks 
• sustained analysis of how language choices, form and structure affect meaning 
• thoughtful reading of texts  
• secure reading of implicit meaning 
• sound understanding of literary/linguistic features 


3 3 marks 
• clear evidence of integrated study 
• identifies a range of appropriate terminology  
• understanding of some relevant key concepts and methods 
• uses generally accurate, coherent expression  
• shows clear evidence organisation 


9-12 marks 
• some analysis of how language choices, form and structure affect meaning, though may not 


always be sustained 
• sensible reading of texts  
• sensible reading of implicit meaning 
• sensible understanding of literary/ linguistic features 


2 2 marks 
• basic evidence of integrated study 
• begins to apply key concepts and methods 
• identifies some key terminology in their own writing but the approach may be 


descriptive 
• written expression should use generally accurate expression, but with lapses, 


particularly towards bottom of band 


5-8 marks 
• basic analysis of how language choices, form and structure affect meaning  
• awareness of key linguistic/ literary features 
• straightforward understanding of texts with some generalisation and simplification 


1 1 mark 
• simple content features observed 
• limited evidence of integrated study 
• minimal application of concepts and methods 
• basic terminology may often be misunderstood and misapplied,  
• lapses in accuracy and clarity in written expression 
• the response may lack organisation 
 


1-4 marks 
• limited awareness of how some of the most obvious choices in language, form, structure 


and vocabulary create basic meaning 
• superficial analysis of texts 


0 0 marks: Response not worthy of credit or not attempted 
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Assessment Grid Unit 2 Section A part (ii) 


Band AO1 
 


Apply concepts and methods from integrated linguistic and literary 
study as appropriate, using associated terminology and coherent 


written expression  
10 marks 


AO2 
 


Analyse ways in which meanings are shaped in texts 
 
 


10 marks 


AO3 
 


Demonstrate the significance and influence of the 
contexts in which texts are produced and received 


 
15 marks 


5 9-10 marks 
 


• thorough knowledge, understanding and insights gained from integrated 
study 


• purposeful application of concepts and methods; apt textual support 
• accurate and precise use of terminology 
• effectively organised response, utilising an academic style and register 
• confident and fluent expression 


9-10 marks 
 


• perceptive analysis of how language choices, form 
and structure affect meaning 


• mature reading of texts  
• confident understanding of and appreciation of 


writers’ techniques  


13-15 marks 
 


• confident evaluation of impact of contextual factors 
in shaping the production and reception of texts  


• confident grasp of overview 
 


4 7-8 marks 
 


• clear evidence of integrated study 
• secure use of terminology 
• clearly understands and applies relevant concepts and methods 
• coherent written expression 
• well organised and shaped response 


7-8 marks 
 


• sustained analysis of how language choices, form 
and structure affect meaning 


• thoughtful reading of texts  
• secure reading of implicit meaning 
• sound understanding of literary/linguistic features 


10-12 marks 
 


• clear awareness of the influence of contextual 
factors on the production and reception of texts 


• secure grasp of overview 


3 5-6 marks 
 


• some evidence of integrated study 
• reasonable use of terminology 
• some understanding of literary/linguistic concepts and methods, not 


always relevant 
• generally coherent written expression 
• clearly organised 


5-6 marks 
 


• some analysis of how language choices, form and 
structure affect meaning, though may not always be 
sustained 


• sensible reading of texts  
• sensible reading of implicit meaning 
• sensible understanding of literary/ linguistic features 


7-9 marks 
 


• sensible awareness of the influence of contextual 
factors on the production and reception of texts 


• sensible grasp of overview 


2 3-4 marks 
 


• basic evidence of integrated study 
• basic use of key terminology, though may include  some inaccuracy 
• basic understanding of concepts and methods 
• lapses in quality of written expression 
• straightforward organisation 
 


3-4 marks 
 


• basic analysis of how language choices, form and 
structure affect meaning  


• awareness of key linguistic/ literary features 
• straightforward understanding of texts with some 


generalisation and simplification 


4-6 marks 
 


• basic awareness of the influence of contextual 
factors on the production and reception of texts 


• basic overview 


1 1-2 marks 
 


• limited evidence of integrated study 
• limited application of concepts and methods 
• irregular use of terminology 
• frequent lapses in clarity 
• response may lack organisation  


1-2 marks 
 


• limited awareness of how some of the most obvious 
choices in language, form, structure and vocabulary 
create basic meaning 


• superficial analysis of texts 


1-3 marks 
 


• limited awareness of the influence of contextual 
factors on the production and reception of texts 


• limited overview  


0 0 marks: response not worthy of credit or not attempted 
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Section A: Post-1900 drama (open book)


Answer one question in this section.  


You must have a clean copy (no annotation) of the set text which you have studied. Only the 
prescribed edition must be used.


Each question is in two parts. In both part (i) and part (ii), you are required to:


	 •	 apply concepts and methods from integrated linguistic and literary study
	 •	 analyse how meanings are shaped


and in part (ii) you are also required to:


	 •	 demonstrate understanding of the significance and influence of the contexts in which texts are 
produced and received.


Tennessee Williams: A Streetcar Named Desire (Penguin Modern Classics)


Either,


1.	 (i)	 Re-read Scene 1, page 13 from “BLANCHE [drawing involuntarily back from his stare]: 
You must be Stanley. I’m Blanche.” to page 15 “[Her head falls on her arms.]” Using 
integrated linguistic and literary approaches, discuss the presentation of Blanche and 
Stanley in this extract. 	 [25]


	 (ii)	 Explore how Williams presents loneliness in 1940s America in at least two other episodes 
from A Streetcar Named Desire.  	 [35]


Or,


2.	 (i)	 Re-read Scene 11, page 104 from “MATRON: Hello, Blanche.” to page 107 “BLANCHE 
[holding tight to his arm]: Whoever you are – I have always depended on the kindness 
of strangers.” Using integrated linguistic and literary approaches, discuss how Williams 
presents dramatic tension in this extract.  	 [25]


	 (ii)	 Discuss how Williams presents different attitudes towards madness in at least two other 
episodes from A Streetcar Named Desire.  	 [35]
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Peter Shaffer: Amadeus (Penguin Modern Classics)


Or,


3.	 (i)	 Re-read Act 1, page 18 from “SALIERI: She was later to become the best singer of 
her Age.” to page 19 “SALIERI: …in your generations, will immortalize you?” Using 
integrated linguistic and literary approaches, discuss Shaffer’s presentation of Salieri in 
this extract. 	 [25]


	 (ii)	 “Pride comes before a fall.” Explore the presentation of pride in Viennese society in at 
least two other episodes from Amadeus.  	 [35]


Or,


4.	 (i)	 Re-read Act 2, page 65 from “MOZART [desperate]: Excuse language, Baron, but really!” 
to page 66 “[To VAN SWIETEN] My tongue is stupid. My heart isn’t.” Using integrated 
linguistic and literary approaches, discuss Shaffer’s presentation of Mozart in this 
extract.  	 [25]


	 (ii)	 Discuss how Shaffer presents personal and professional challenges faced by Mozart in 
at least two other episodes from Amadeus.  	 [35]


Marc Norman and Tom Stoppard: Shakespeare in Love (Faber)


Or,


5.	 (i)	 Re-read page 50 from “ALLEYN: Huzzah! The Admiral’s Men are returned to the house!” 
to page 53 “Will is used to it. He goes.” Using integrated linguistic and literary approaches, 
discuss Norman’s and Stoppard’s presentation of the characters and situation in this 
extract.	 [25]


	 (ii)	 Discuss how Norman and Stoppard present actors and acting in Elizabethan England in 
at least two other episodes from Shakespeare in Love. 	 [35]


Or,


6.	 (i)	 Re-read page 58 from “INT. DE LESSEPSES’ HOUSE. HALL. NIGHT.” to page 60 
“VIOLA: (forced to submit) I will do my duty, my lord.” Using integrated linguistic and 
literary approaches, discuss Norman’s and Stoppard’s presentation of Wessex in this 
extract.	 [25]


	 (ii)	 Explore how Norman and Stoppard present male authority figures in at least two other 
episodes from Shakespeare in Love.  	 [35]
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Edward Albee: Who’s Afraid of Virginia Woolf? (Vintage Classics)


Or,


7.	 (i)	 Re-read Act 1, page 25 from “MARTHA: [to NICK, as HONEY beams]: Hey, you must be 
quite a boy” to page 27 “MARTHA: …I mean, you don’t look like you got hit in the face at 
all.” Using integrated linguistic and literary approaches, discuss how Albee presents the 
relationship between George and Martha in this extract.  	 [25]


	 (ii)	 “Marriage is a game.” With reference to at least two other episodes from Who’s Afraid 
of Virginia Woolf?, discuss how Albee presents ‘game-playing’ as part of married life in 
1950s America.	 [35]


Or,


8.	 (i)	 Re-read Act 3, page 124 from “George [as NICK holds on; right in MARTHA’S face]: 
You don’t seem to understand” to page 126 “GEORGE: YES!” Using integrated linguistic 
and literary approaches, discuss how Albee presents the characters and situation in this 
extract. 	 [25]


	 (ii)	 Discuss Albee’s presentation of truth and illusion in 1950s American society in at least 
two other episodes from Who’s Afraid of Virginia Woolf?	 [35]


Diane Samuels: Kindertransport (Nick Hern Books)


Or,


9.	 (i)	 Re-read Act 1 Scene 1 from page 18 “Enter a Nazi BORDER OFFICIAL. He approaches 
EVA.” to page 20 “OFFICER ruffles EVA’S hair and exits.” Using integrated linguistic and 
literary approaches, discuss the characters and situation in this extract.  	 [25]


	 (ii)	 Discuss how Samuels presents the relationships between adults and children in different 
time periods in at least two other episodes from Kindertransport. 	 [35]


Or,


10.	 (i)	 Re-read Act 2 Scene 1 from page 70 “EVA. Thank you for helping.” to page 71 “LIL.  
Just make sure no one diddles you.”  Using integrated linguistic and literary approaches, 
discuss how Samuels presents the relationship between Eva and Lil in this extract.	 [25]


	 (ii)	 Explore how Samuels presents various attitudes towards change in different time periods 
in at least two other episodes from Kindertransport.	 [35]
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Section B: Non-literary texts 


 
Mark Allocation 


 
 AO1 AO2 AO3 


Marks 20 15 25 
 
 
The indicative content, reference to relevant terms and contextual factors are suggested 
approaches rather than an exhaustive list. Do not expect to see all of the points below. It is 
possible that candidates may select entirely different approaches. We should keep an open 
mind and reward valid, well-supported ideas which demonstrate independent thinking. 
 
Candidates may choose to discuss stylistic features and parts of the non-literary texts which 
do not appear in the mark scheme.  Reward all valid points. 
 
There is a choice of two questions for each text.  Candidates must answer one question on the 
text they have studied.   
 
In each question, candidates are required to: 
• use integrated literary and linguistic approaches as relevant 
• consider the impact of analysis and meaning 
• consider the context of the texts, both of when they were produced and received. 
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12. Using integrated linguistic and literary approaches, discuss how Ashworth 
presents life as a teenager in 1980s England in Once in a House on Fire.        [60] 


 
AO1 Reward accurate coherent expression and clear organisation. Candidates 


should select relevant material, to show how life as a teenager in 1980s 
Britain is presented throughout Once in a House on Fire and use literary 
and linguistic approaches to show what effects are achieved. 
 


AO2 Candidates need to show understanding of various attitudes towards life as 
a teenager in 1980s Britain in the text as a whole. Candidates are free to 
discuss different interpretations of life as a teenager as long as they 
consider how Ashworth explores this theme. Look for and reward all valid 
interpretations.  
 
These might include: 
• Lorraine’s apparent dependence on having a husband during Andrea’s 


youth and the various problems with her choice of men 
• the social stigma attached to divorce and being a single mother 
• marriage seen as a way out of poverty or to improve social status; 


Lorraine sets a poor example for her daughters 
• episodes of extreme violence and domestic abuse 
• Lorraine’s ‘depression’ without a husband 
• issues with education: Andrea’s bouts of truancy and boredom with the 


‘system’ 
• continuing with A levels seen as strange by the majority 
• part-time employment/unemployment 
• underage drinking 
• relationships and friendships 
• contrast between Andrea and some of her friends—different 


opportunities defined by parental expectations. 
 


AO3 Look for and reward all valid and relevant contextual comments. 
 
Candidates may comment on some of the following: 
• social stigma attached to divorce and being a single mother in 1980s 
• the nature of the text as autobiography—real people/real events 
• domestic abuse and lack of support from the authorities 
• concepts of masculinity at the time 
• role of women/female stereotypes  
• unemployment and the impact on relationships 
• role of education. 
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Truman Capote: In Cold Blood 
Or, 


13. Using integrated linguistic and literary approaches, discuss how Capote 
presents attitudes towards violence in America in the 1960s in In Cold Blood.[60] 


 
AO1 Reward accurate coherent expression and clear organisation. Candidates 


should select relevant material, to show how attitudes towards violence 
are presented throughout In Cold Blood and use literary and linguistic 
approaches to show what effects are achieved. 
 


AO2 Candidates need to show understanding of different attitudes towards 
violence in the text as a whole. Candidates are free to discuss different 
examples as long as they consider how Capote explores this theme. 
Look for and reward all valid interpretations.  
 
These might include: 
• the presentation of the brutal murder of the Clutter family 
• discussion of the differences in approaches of Perry and Dick 
• Perry’s friendship with Willie-Jay and his recognition of Perry’s ‘flaw’ 
• Perry’s violent actions against Bobo and whilst in Japan 
• Dick’s more recognisable ‘bloodlust’  
• the differences in how they respond to their violent acts 
• the view that prison does not reform people, and the fact that Dick first 


hears about the Clutters whilst in prison from Floyd Wells 
• Capote’s attitudes towards the violence they commit 
• attitudes of the KBI and law enforcers 
• capital punishment and the time the men spend on Death Row. 
 


AO3 Look for and reward all valid and relevant contextual comments. 
 
Candidates may comment on some of the following: 
• America in the 1950/60s 
• the penal system 
• the justice system and police 
• death penalty and appeals 
• Capote’s own desire to see the two men finally serve their sentence 
• issues of guilt and recrimination. 
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Assessment Grid Unit 2 Section B 
 


Band AO1 
 


Apply concepts and methods from integrated linguistic and literary study 
as appropriate, using associated terminology and coherent written 


expression  
 


20 marks 


AO2 
 


Analyse ways in which meanings are shaped in 
texts 


 
 


15 marks 


AO3 
 


Demonstrate the significance and influence of the 
contexts in which texts are produced and received 


 
 


25 marks 
5 17-20 marks 


 
• thorough knowledge, understanding and insights gained from integrated 


study 
• purposeful application of concepts and methods; apt textual support 
• accurate and precise use of terminology 
• effectively organised response, utilising an academic style and register 
• confident and fluent expression 


13-15 marks 
 


• perceptive analysis of  how language choices, 
form and structure affect meaning 


• mature reading of texts  
• confident understanding of and appreciation of 


writers’ techniques  


21-25 marks 
 


• confident evaluation of impact of contextual factors in 
shaping the production and reception of texts  


• confident grasp of overview 
 


4 13-16 marks 
 


• clear evidence of integrated study 
• secure use of terminology 
• clearly understands and applies relevant concepts and methods 
• coherent written expression 
• well organised and shaped response 


10-12 marks 
 


• sustained analysis of how language choices, form 
and structure affect meaning 


• thoughtful reading of texts  
• secure reading of implicit meaning 
• sound understanding of literary/linguistic features 


16-20 marks 
 


• clear awareness of the influence of contextual 
factors on the production and reception of texts 


• secure grasp of overview 


3 9-12 marks 
 


• some evidence of integrated study 
• reasonable use of terminology 
• some understanding of literary/linguistic concepts and methods, not 


always relevant 
• generally coherent written expression 
• clearly organised 


7-9 marks 
 


• some analysis of how language choices, form and 
structure affect meaning, though may not always 
be sustained 


• sensible reading of texts  
• sensible reading of implicit meaning 
• sensible understanding of literary/ linguistic 


features 


11-15 marks 
 


• sensible awareness of the influence of contextual 
factors on the production and reception of texts 


• sensible grasp of overview 


2 5-8 marks 
 


• basic evidence of integrated study 
• basic use of key terminology, though may include  some inaccuracy 
• basic understanding of concepts and methods 
• lapses in quality of written expression 
• straightforward organisation 


4-6 marks 
 


• basic analysis of how language choices, form and 
structure affect meaning  


• awareness of key linguistic/ literary features 
• straightforward understanding of texts with some 


generalisation and simplification 


6-10 marks 
 


• basic awareness of the influence of contextual 
factors on the production and reception of texts 


• basic overview 


1 1-4 marks 
• limited evidence of integrated study 
• limited application of concepts and methods 
• irregular use of terminology 
• frequent lapses in clarity 
• response may lack organisation  


1-3 marks 
• limited awareness of how some of the most 


obvious choices in language, form, structure and 
vocabulary create basic meaning 


• superficial analysis of texts 


1-5 marks 
• limited awareness of the influence of contextual 


factors on the production and reception of texts 
• limited overview  


0 0 marks: response not worthy of credit or not attempted 
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Section B: Non-literary texts (open book)


Answer one question in this setion.


You must have a clean copy (no annotation) of the set text which you have studied. Only the 
prescribed edition must be used.


In your response, you are required to:


	 •	 apply concepts and methods from integrated linguistic and literary study
	 •	 analyse how meanings are shaped
	 •	 demonstrate understanding of the significance and influence of the contexts in which texts are 


produced and received.


Andrea Ashworth: Once in a House on Fire (Picador)


Either,


11.	 “Sometimes even to live is an act of courage.” Using integrated linguistic and literary approaches, 
discuss Ashworth’s presentation of courage/bravery in Once in a House on Fire. 	 [60]


Or,


12.	 Using integrated linguistic and literary approaches, discuss how Ashworth presents life as a 
teenager in 1980s England in Once in a House on Fire. 	 [60]


Truman Capote: In Cold Blood (Penguin Modern Classics)


Or,


13.	 Using integrated linguistic and literary approaches, discuss how Capote presents attitudes 
towards violence in America in the 1960s in In Cold Blood.	 [60]


Or,


14.	 Using integrated linguistic and literary approaches, consider how Capote presents fathers and 
fatherhood in 1960s America in In Cold Blood.	 [60]
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Dave Eggers: A Heartbreaking Work of Staggering Genius (Picador)


Or,


15.	 Using integrated linguistic and literary approaches, discuss Eggers’ presentation of friendship in 
late twentieth-century American society in A Heartbreaking Work of Staggering Genius. 	 [60]


Or, 


16.	 “Children begin by loving their parents; as they grow older they judge them; sometimes they 
forgive them.” Using integrated linguistic and literary approaches, discuss Eggers’ attitudes 
towards his own parents throughout A Heartbreaking Work of Staggering Genius. 	 [60]


Robert Minhinnick: Watching the fire-eater (Seren)


Or,


17.	 “For the Welsh, visiting other countries is an uncomfortable experience.” Using integrated 
linguistic and literary approaches, discuss Minhinnick’s presentation of some of the countries he 
visits outside Wales in Watching the fire-eater.  	 [60]


Or,


18.	 Using integrated linguistic and literary approaches, discuss how Minhinnick presents attitudes 
towards the environment near the end of the twentieth century in Watching the fire-eater. 	 [60]


George Orwell: Down and Out in Paris and London (Penguin Modern Classics)


Or,


19.	 Using integrated linguistic and literary approaches, discuss how Orwell presents attitudes 
towards women in the early twentieth century in Down and Out in Paris and London.	 [60]


Or,


20.	 Using integrated linguistic and literary approaches, discuss Orwell’s presentation of attitudes 
towards class in the early twentieth century in Down and Out in Paris and London. 	 [60]


END OF PAPER
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